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10.45 1 11.45 Gender Action Plans
11.45 71 12.15 Sabbatical Officer Support and Development
12.15 1 12.45 College session: Apprentice Voice
University session: Accreditation of Student Officers
12.45 i 13.30 Lunch and tour
13.30 1 14.30 College session: Attainment and Retention
University session: Technology -Enhanced Learning
14.30 T 14.45 Break
14.45 1 15.45 College session: Attainment and Retention continued
University session: Transnational Education & PGR Student Engagement

16.00 Event end




Gender Action Plan
Wl Overview and Progress

= yaeg pame | [ Emma Roberts, Policy/Analysis Officer,
Scottish Funding Councill
S8 e Wed 19th Feb, 2020

Fife Valley College

@Scottish Funding Council
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It was developed in response to the recommendation
FNRY UKS {020 05%KS ID2IDSWH
Young Workforcahat Wi KS { O20GAaK C
colleges should develop an action plan to address
ISYRSNI RAAGLI NARGASEA GA0KA)Y

SFC extended the plan to cover universities as well,
Including the undefrepresentation of male students at

university.
@Scottish Funding Council
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Aims of the GAP

A By 2030, no college or university subject
will have a gender imbalance of greater
than 75%

A By 2030, the proportion of
men studying at undergraduate level
at university will be at least 47.5%
.. the participation gap will be less than 59

Cs ottish Fundin gC
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Targeted Subject Areas

Colleges Universities
Female under-representation
Construction (general) Architecture, Building and Planning
Euilding!Cunstruc‘[iﬂn Operations Engineering
Building Services Technologies
Engineering/Technology (general) Computer Sciences

Mechanical Engineering
Electrical Engineering

IT: Comp Science/Programming/Systems

Vehicle Maintenance/Repair

Male under-representation
Child Care Services Social Studies
Hair/Personal Care Services Nursing

Training teachers

Psychology

@Scottish Funding Council
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Targeted Subject Areas

Figure 1: Gender balance of enrolments of 16-24 year olds at all levels of study in the
most gender imbalanced superclasses, AY 2016-17
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Institutional GAPS

A In 2017 SFC focused on the implementation of
Institutional Gender Action PlansGAP$

Gender Outcomes In their Outcome Agreements:

0 Subject Level Imbalance

0 Imbalance in Undergraduate Entrants and
Success Rates

Gender Balance on Boards and Courts

Staff
Trans and Gender Diverse People

@ Scottish Funding Council
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Institutional GAPS

To achieve these outcomegsAPsshould
focus on actions to enhance

1. Infrastructure
e 2. Influencing the influencers
3. Raising awareness
e and aspiration

BRPINEE® 3 Cncouraging applications

& 4. Supporting success - s

Influencing the
influencers

@Scottish Funding Council
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Where are We Now? Progress to Date

A The data for AY 20%18 shows slight improvements for
the most imbalanced subject areas ovlleges

Ahyteée 2yS 4dzo2SO0O0 o002y aul N
gender balance since 201112
Minority | Minority | Minority Progress

Share Share Share | towards KPI 8
GAP superclass 201112 | 201617 | 2017/18 | since 201112
Hair/Personal Care Services 3.5% 5.8% 5.4% 1.9pp
Child Care Services* 4.7% 6.1% 9.5%* n/a
Construction 6.6% 5.8% 6.3% [0 3pp |
Building/ Construction Operations 2.5% 2.7% 3.9% 1.4pp
Building Services 3.0% 9.2% 7.5% 4.5pp
Electrical Engineering 4.1% 4.7% 4.6% 0.5pp
Vehicle Maintenance/ Repair 5.1% 6.9% 6.1% 1.0pp
IT: Computer Science/ Programming/
Systems 12.2% 11.2% 12.6% 0.4pp
Engineering/ Technology (general) 10.9% 15.8% 14.5% 3.6pp
Mechanical Engineering 6.1% 9.7% 8.3% 2.2pp

o)
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Where are We Now? Progress to Date

However:

A In universities, every subject but one (Engineering)
has seen amcreasein the gender imbalance.

Minority  Minority

Minority Change

Share Share Share Since
GAPJACS Subject 201112 201617 17-18 201112
Engineering 11.8% 15.0% 14.4% 2.6pp
Computer Science 16.8% 14.8% 15.3%
Architecture, Building and Planning 31.8% 29.5% 27.9%
Technologies 18.6% 14.0% 8.2%
Nursing 11.2% 9.6% 9.0%
Social Studies 31.3% 28.8% 26.1%
Training Teachers 19.0% 19.0% 17.1%
Psychology 21.7% 20.9% 19.0%
European Languages and Related Subjg  22.7% 20.4% 21.1%

@Scottish Funding Council
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Where are We Now? Progress to Date

A The participation gap between men and women at
the undergraduate level haalso increased.

2011-12 | 2012-13 | 2013-14| 2014-15| 2015-16| 2016-17
% Male 42.50% | 42.70% | 43.10%| 42.30% | 41.30%

2017-18

41.40% | 40.50%

57.50% | 57.30% | 56.90% | 57.70% | 58.70%| 58.60% | 59.50%
% Female

Gender Gap (pp) 14.9pp | 14.5pp | 13.8pp | 15.3pp | 17.5pp | 17.2pp

19pp

@Scottish Funding Council
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Next Steps?

A Institutions will be asked to update theilGAPs
U Outline Progress to date
U ldentify Priority Actions
U Outline evaluation mechanisms
U Responsibility at the senior level

N0, 8880 A SFC has just publisheddated IGAP guidance
Zeoms $Of I NATé SELISOulaAazya F2N

A iGAP leads Network has been set up to identify
barriers and share best practice

C mhairle Maoineachaidh na h-Alba



http://www.sfc.ac.uk/publications-statistics/guidance/2020/SFCGD012020.aspx

Next Steps?

A The new guidance does not have specific
requirements around student engagement

But meaningful and sustained student participation
throughout the GAP process key to ensuring that
Institutions are bold and creative in their
approachesand put the needs of their students at
the centre of the process

Combhairle Maoineachaidh na h-Alba
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How Can Students Get Involved?

Resources:

NUS Scotland Student Engagement in Gender Action
Plans Checklist

2t NPOARSA | AGFNIAY3 LRAY

¥ Deyeloped in partnership with NUS Scotland, Advance
& HE and Equate Scotland, the tool is designed to help yo
O2YAaARSNI é62dzNJ AyaluAaldziAzy
engagement in GAP design and delivery, and what
actions you and colleagues can take to bring about

enhancements.
@cottish Funding Council
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https://nusdigital.s3-eu-west-1.amazonaws.com/document/documents/29478/a9af0aaf04c9b0cbcef10ae01479cc0b/Student_Engagement_in_Gender_Action_Plans_briefing.pdf?AWSAccessKeyId=ASIA4ZNQXZBZBD6N4KXE&Expires=1580740957&Signature=sAgU43HAyPJPjGNFAOTRiEcUE1s%3D&x-amz-security-token=IQoJb3JpZ2luX2VjELL//////////wEaCWV1LXdlc3QtMSJIMEYCIQDuspvAoxNUBisX5h0l%2B672mvHIoLKs23dj57U7U%2B3HMwIhALenezJSfznkd%2Bxxy6pudSIxQUyLDa5YEFDZWffNkzoUKrQDCFsQABoMODc5MjI4MzQwMzM4IgyTmMDlmiIv19eq54AqkQNohM4CRzXlsnk7gWfSGgyONdnMKSmM6pCqlrhgHR2iwa6xG2aaEJeoQFkVhExsOQCoSxhBCtnf36hrJ/n/e05jmnrQZl8/QCJ9X0m%2ByxgM%2B8THdJ1I/Ohm%2BG64YXTeXbbP/cnw4TuXR5bsG/WT982%2BDh5TcZbt1j0ipEDcDOgplZEktnNo38InPYPkH1GC5hH24hYVQ8ROrSSUsopKZUOMXJPYlD4MkQHlpUIaZObZ/bfyg0ih16q%2BaeOpeze5pglOZ/Ou7aba7vjPfmcMKblQmoYXlOrn8OJMULOUTIyvpwTJNJEEXcDfM8mmkJROVVJQ%2Ba2Bo/FA2Q1XtsYoAru/iIxgOhB7Lpx/sP08dPCEmjqrfV9/88Npp7XTK3Fv03b5VPnLnMH3MJnjyTXOtW8pBCT4EmJM4DpBG8tkYvfS%2BgjNZ9icm%2Bk8ocIwcnoVihTsqh7LvBB3QXh9rde4R2C5KoIwyTTEjrZ%2BqdOe%2BpSrr5rvPU6H32s0whlFn7kEV4ApoNz3bS5IrRhBxYyLlW9cIDDqzd/xBTrqATRJkU/DAtDlTWMl23By%2BlJT5yWmluxBAFqlvln7k%2Bfe3oehb8IoWv856eIofbuGdXQULF20OGIMLbiB/291A9o/x1BYWnbFKRM6XLTOI6u15tNiOGkf7869eEA83U0%2BW1VIMmAX0NqowMyQBWbIrbymcntIpYwC9cidZs4z5R5MOkhxC2HNoAcZ4Co1rqt3jbEWDc7z9eEfO4uFLDmDGOQhmyT7UipwDpwBdNRS7DrX3XLXsYeawZ/XthQ4dTK%2BKTlpmO95cp7mxpj%2BfX40Rz3bCOdOHcvBAS9DAtb7cVX9PhXX04tMLgxeaA%3D%3D
https://www.sparqs.ac.uk/ch/GAP Benchmarking toolkit.pdf

# T ﬁl-g‘- Examples:

é&%’%@ﬁmﬂﬂ@ The#ThisAyrshireGirlCanampaign was created
GlRL CAN ; by the Ayrshire College Student Association

= to encourage more women to think about

B8~ careers In sport and STEM areas where female
yIR| participation is traditionally low.

| ENBEKANB /2ffS3S {ddzRSYy
won the Herald Diversity Award for this
campaign and was commended in the
Scottish Parliament.

CScottish Fundlng Council
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https://www.youtube.com/watch?v=Att_iZ8M3WU

gl bl GA2Y It 9RdzOI GA2Y
7 Alison Malcolm, Policy Analysis Officer
O Scottish Funding Council

ot AR Ly | Wed 19" Feb, 2020
: ” Fife College

@Scottish Funding Council
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Male underrepresentation in FE and HE an
the Men In Early Years Challenge Fund

Data from the OECD on male participation rates ingrmary
education places the UK below average for OECD nations,
behind Poland, Slovenia, Mexico and Turkey

Figure 2.4. Few men hold ECEC jobs

Distribution of pre-primary education teachers by sex, all ages, 2016
OWomen EMen

—

colBEE88E2888:s

fﬁ%’%f ﬁ%ﬁ‘}iﬁb qﬁ@%ﬁ&‘%& *ﬁé& & @?‘i@f@ ® -5? @“ﬁ«‘ﬁﬂ'ﬁp@%’&« @ﬁﬁﬁ @?{ﬁ
c§5‘

Note: ‘Pre-primary education teachers’ refers to teachers in pre-primary education (ISCED2011 level 0 programme 2). Data for Italy

refer to 2012, for Estonia to 2014, and for New Zealand to 2015.
@Scottish Funding Council

Source: OECD Education Database, http.//www.oecd.org/education/database htm.
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Policy timeline

2014 2017
-1140 hours ELC expansion -{ D LJd2o f .Afad¢S IUNIR y ( .
launched workforceaction plan
- DYW youth employment -{ 5{ LJIEOCISKilks Kivestment
strategy launched tt I yQ
2015 2018
- Workforce planning for 1140 - Colleges/Unis continue to increase
hours begins activity around ELC qualifications at
- SFC Gender Action Plan all levels
research and development - SFC and SG launch £50,000 MIEY
Challenge Fund.

2016 - SDS increase contribution rates fol
-{ C/ LJ@&éntlek Action W ELC Modern Apprenticeship
ttFyQ framework by £1,000 for each age
- Significant increase in ELC  bracket.
training activity begins

9 o @2°§‘§2L“&‘§2%§2‘&2§1L o Al



Male participation in ELC

AY 2014/15@ 17/18 male participation in ELC
courses* increased from 660 men to just under 100"

1,000 —
937

905

The total volume of ELC students in collef®s b
just over 1/3 and the proportion of male studelt

800 — TEE

600 —

The volume and proportion of other under
represented groups including students aged 25+,
ethnic minorities and students with a disability also
Increased

400 —

200 —

* Enrolments to courses with "childhood", "childcare" "children" in course titl
This included courses at all levels, courses which arecedificated, access

. . . [ I
courses and courses leading to statutory qualifications 2014/15 2015/16 2016/17 2017/18



What does this tell us?
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Some men do, but are we doing enough tC ssss
welcome them?

What more can we do to reach out to 50% S48 P
of the population currently put off by
traditional recruitment and training
practices?



MIEY Challenge Fund

West Lothian College
A Built a Forest kindergarten ﬂ
A Surveyed all S3 boys in the region on their perceptions of careers in EL
. A Upskilled teaching staff and worked with them to engage younger male

students
A Developed marketing materials l
B A Launched alinale access course

Inverness College UHI
A Ran 2 cohorts of athale access courses
A Developed pedagogical toolkit

YA Developed Erasmus activity with Norway on MIEY
’

. A Engaged with regional stakeholders

] ) 5 3 1 . P
- g 3 i e o~ 3 T4 - | u | | I




The results

West Lothian College J
A 93% of S3 boys indicated a career in ELC was not of not of interest toﬂ
A 13 staff completed Forest Skills training

A Forest Kindergarten shortlisted for Green Gown award 0
A % and number of male students enrolling in ELC courses has improv
A 17 applications for MIEY access course startétlJzm i

}

4 Inverness College UHI

4 A 16 students enrolled in first cohort from across UHI region
I A First male ELC lecturer started at the college

" A 2 further cohorts of male access students enrolled

4 A % and number of male students enrolling in ELC courses has improv

T T _ B 1 un i { I b ! W
d o) )’ £ ¢ ; B Gy e ‘ i
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Sharing the experience

Over the year we have shared the experience by:
A OECD referenced the project
A Speaking at the Men In The Early Years conference i
Lg [ 2V R2Y AY {SLIGI Qmd

| A Presenting to the Colleges Care Strategy Steering
ke Group
Al 2t RAy3 GKS aL9, {SYAYI!
Asucigl A Starting the MIEY Scot network
RA. At NBaSyiaay3a G2 LD!'t [ SI R
1 B A Presenting to the Gender Governance Group meetin
D20 QmMd
A Local and national press coverage
A

b GAZ2Y € DéyﬁéNtﬁzyTéNBy

‘:-.—J,’ér A

=l =i —

& p - S gm—
f ) £ -

\- cottish Funding Council
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OECD recommendations

Using campaigns to attract male workers
Buildpublic support, improving norms around men a

caregivers

Improving male worker support and networking
Initiatives
Networking and peeto-peer support are important

Implementing affirmative action policies favouring male

candidates
Affirmative action has been used to get more men in

ELC jobs
@cottish Funding Council
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What can student networks do?

A Use the NUSparqgoolkits with your institution on
their areas of curricular development.

AS52yQi 20SNI 22171 -rephbehtdtion2 T
e.g. ELC, Nursing, Teaching, Hair & Beauty or Sociz:
Work.

Student engagement in
Gender Action Plans (GAPs)

This checklist provides a starting point for

S p q rq S your Students’ Association to get involved in
the creation and delivery of a Gender Action
student partnerships in quality scotiond Plan at your institution.

The Scottish Funding Council's Gender Action Plan (GAP) states that by 2030 no subject
at college or university should have an extreme gender imbalance of 75:25 and sats a

target to reduce the gap between male and female participation in undergraduate study
10 5%. These are ambitious targets for our institutions to meet, and we must make sure

that the student voice is heard throughout the process of creating the Gender Action
Plans. To do this, we must have a seat at the table to ensure that plans are being
delivered with the interests of students and future students in mind.

This year institutions are at the start of laying out what measures they will be taking

Student Engagement e e e e RS

these decisions to ensure that these targets will be met and that the needs of students
are considered throughout the process.

in your Institutional B s o i ol i i

- stakeholders in the process, that we are pushing our institutions to be bold and ambitious

G en d er A ctl on PI an in their approaches to tackiing gender imbalance, and that Students® Assoclations are
adequately funded to be able to participate in these plans. I want to see our colleges and
unlversities being trailblazers in tackling gender imbalances and not being afraid to try
. something new.

Bencb ma rklng and Development Too' Colleges and universities exist for social good, and are creating the teachers, architects,
engineers and childcare providers of tomorrow. I want our colleges and universities to
play a key role in shaping a more equal society, where your gender isn't the main factor
In your subject choice.

March 2018

Angela Alexander
NUS Scotland Women's Officer

NUS.w EQUATE:.uw. “AdvanceHE NUS -
e R £ Inspire [75 Future

\_ Scottish Funding Council
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Digitail
Scotland

Digital Technologies Skills
Skills Development Scotland

Tackling the Technology Gender Gap



Demand for Tech Skills

60%

‘ Dlgltcl
Scotland

Scotland’s Digital 40%
Technologies:
Summary Report 2019

In tech In other
businesses businesses

100,000 tech professionals



Demand for Tech Skills

A5,000 tech graduates

13,000

Technology job A1,500 apprenticeship starts

opportunities
every year

A23% tech roles female




Women in Tech Workforce

B 88t
Tackling the
Technology Gender

Gap Together 1 8 % —

2016 2018




Women in Tech Pipeline

18% 17%

18% Computer Of Computing Science
Science Nat 3-5 are graduates are female
girls



The gender
imbalance starts
early

Art, PE, English,
Languages, Home

Economics,
Maths, and
Music

.. it’s
interesting

Girls favourite
Majority of girls subjects are:
taking computing

science say:




support
ention

Studying
at FE and HE

 Substantial gender gap
at university

e Varies across courses

e Females don’t feel it
is for them

e Can become discouraged
after enrolment.



K

It is important that
we can attract women
into tech roles

Collaboration

A1 %‘\ Women are more
. % {2 ° °
% ) , likely to be in roles
* 'y :‘& Story Telling o o
4 N with “soft” skills
e Over half of graduates
in the sector come from
non computing science Creativity ol Spes vy
s
B

background such as \ 2
Creative arts, Business Communication

studies and Social /

natural science. " a



Wh at 0een Bone SoF ar?
ATeaching Resources

AGirlguiding Scotland Digital Challenge Badge
ARole Models Resources
AEmployer Best Practice Guide

AOngoing i best practice in college and universities

Embedding gender into
everything we do




Gender Diversity in Education

ARenaming courses and use of terminology
ARestructuring and modernising CS curriculum
ADelivery of CS and content development

APlacements and opportunities to experience the workplace



Claire.Glllespie@sds.co.uk



mailto:Claire.Gillespie@sds.co.uk

N, ..

Sabbatical education officer
support: what works?

Simon Varwell
Senior Development Consultant, spargs

Nati onal Educati on Offi cers
19t February 2020

>14 ¥ @spargs Simon @spargs_Scotland
— Spargs




X

spargs

How do you explain your job to people
outside universities or colleges?




X

Our support to you spargs

AThat 6s Quality!

ANEON.

A Individual institutional support.

A Induction toolkit for colleges (and unis ?).
A Our Student Engagement Staff Network.




X

That 0s Qual i1ty sparqgs

A For new education officers and related staff.

A Two -day residential, focussed on sector context of
policy, reviews, support.
A 2020 details:

i Universities: Monday 13 ™ to Tuesday 14 t™ July.
i Colleges: Thursday 13 ™ to Friday 14 ™ August.
I Both at Stirling Court Hotel, University of Stirling.

© Wosupsmn  @wagsSotad




NEON sparqs>é

A This is your network!
A Let us know what you want.
A What can you share i challenges and successes?




Individual institutional support qurqs>F

A Know your key contact in spargs!

A Invite us in to discuss ongoing challenges and
successes.

A We can help build partnership approaches I we
work with institutional staff too.

A Connection with our projects and policy work.

 Weswesmn  @waessotad
o |




X

spargs

Education officer induction




X

Student Engagement Staff Network spargs

A For roles in SE and academic rep support roles.
AiLearn, share, developo.
A How do these roles best support you?

A What would you want SESN to provide for staff?

< 5
N
'.‘\._] y




Sector sessions

@spargs_Scotland
# sparqsNEON

— spargs




Accreditation of Student Officers
(Associate Fellowship)

Dr Catriona Bell, Advance HE

““AdvanceHE



Which are you aware of?

“AdvanceHE

Leadership

Foundation

quality Challenge Unit

FHEA

AURORA

7. Higher Education

(~yAcademy

““AdvanceHE



Advance HE

7 Higher Education
(~yAcademy

Leadership
Foundation

=24 [ “AdvanceHE

E March 2018

Equality Challenge Unit

Advance HE supports transformative teaching + learning, equality,
diversity + inclusion, leadership + management, and effective governance

“AdvanceHE



What types of Learning & Teaching (L&T)
activities are you involved In?

“AdvanceHE



Fellowship

Associate Fellow (AFHEA) Fellow (FHEA)
AbDel i veringd L&T|A6Designing + de|lliverin
AEvidence: Own L&T practice AEvidence: Own L&T practice

Ae. g. UG student s|Ae.@ deatbraers, Senior Lecturers
teaching technicians, new
academic staff

Senior Fellow (SFHEA) Principal (PFHEA)
AbLeading + influlA6Strategic i mpact on L
L&T practiceo AEvidence: International,
AEvidence: Others L&T practice national, institutional level
ASustained impact ASustained impact
Ae.g. Programme Leader Ae.g. Assistant/Vice Principal

““AdvanceHE



Associate Fellowship
The smallprint i upfront !!!

A Application Routes
I Direct via Advance HE

A Cost involved:
I £100 (from Advance HE member institutions)

I £200 (from Advance HE non-member institutions)

“AdvanceHE



Assoclate Fellowship:
Possible Benefits

A Develop your practice

A Professional recognition for
your work

A Post nominal letters after
name (AFHEA)

ANational and
recognition g
Ay EmployabiliTtTy: © UoE R(D)SVS

- https://www.advance-he.ac.uk/news-and-views/Learning-from-each-
Advance HE other-adventures-in-student-engagement-with-learning-and-teaching



https://www.advance-he.ac.uk/news-and-views/Learning-from-each-other-adventures-in-student-engagement-with-learning-and-teaching

Professional Standards Framework (PSF)

Areas of
Activity

TTTTT Professional Standards Framework
for teaching and supporting leaming

in higher education

Core Professional
Knowledge Values

“Advance Hi= https://www.advance-he.ac.uk/guidance/teaching-and-learning/ukpsf



https://www.advance-he.ac.uk/guidance/teaching-and-learning/ukpsf

Assoclate Fellow T see handout

€ the Framew

A5

Appropriste methods for teaching.

lmarniog and avsessing in e suject

®ods for evaluating the
effectiveness of leaching

Dasign and plan feaming activitics.
andior programmes of study

Teach andior support learnng

Assess and give feedbach I learners

marming
and approa

upport and guidas

Engage in contuing professional
dovelopment in subjectsdisepings
and ther pecagogy. meerporating
esearch, scholarship and the
evaliaton of professional practioes

oppenunity for .

profesvo

al b armers arct

va Acknowiedge the wider context in

Dimensions

AFHEA

““AdvanceHE

2

AO s ,

Descriptor 1 Typical individual role/career stage Aligned to
Demonstrates an understanding of Individuals able to provide evidence of
specific aspects of effective teaching, effectiveness in relation to their professional
learning suppert methods and student role(s), which, typically, will include at least
learning. Individuals should be able to some teaching and/or leaming support
provide evidence of: responsibilities. This teaching and learning
role may sometimes be undertaken with the
assistance of more experienced teachers or

! Successful engagement with at mentors. Typically, those likely to be at

least two of the five Areas of Activity Descriptor 1 (D1) include
n Successful engagement in

appropriate teaching and practices a Early career researchers with some

related to these Areas of Activity teaching responsibilities (e.g. PhD

students, GTAs, contract

Il Appropriate Core Knowledge and researchers/post doctoral

understanding of at least K1 and K2 researchers efc.)
v A commitment to appropriate b. Staff new to teaching (including Associate

Professional Values in facilitating those with part-time academic

others’ learmning responsibilities) Fellow
V. Relevant professional practices, [ Staff who support academic

subject and pedagogic research and/ provision (e.g. leaming

or scholarship within the above technologists, learning developers

activities and leaming resource/library staff)
Vi Successful engagement, where d. Staff who undertake demonsirator/

appropriate, in professional
development activity related to
teaching, learning and assessment
responsibilities

technician roles that incorporate some
teaching-related responsibilities

e Experienced staff in relevant
professional areas who may be
new to teaching and/or supporting
learning, or who have a limited
teaching portfolio

Descriptors
DKitowiK 2 ,

al |



Assoclate Fellow 1 further info

“*AdvanceHE https://www.advance-he.ac.uk/fellowship/associate-fellowship




