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Foreword by Michael Russell MSP
Cabinet Secretary for Education and Lifelong Learning

Scotland has a long tradition dating back more than a century of leading

the way in student engagement. The publication of spargs new
Guidance on the Development and | mplementation of  a Student
Partnership Agreement  in Universities will help to continue this tradition
for our current and future learners.

spargs is a great example of how Scotland leads the way internationally

in student engagement. The work it does in providing dedicated support
and expertise to encourage greater engagement of students in quality
assurance and enhancement in Scotland's colleges and universities is
outstanding . That is why we have continued to support spargs throug h
the Scottish Funding Council (  SFC), as we are committed to helping
students realise their ~ potential in contributing to the success of our

institutions.
spargs is a Scotland has been at the forefront of promoting greater emphasis on
great guality enhancement in universities and colleges rather than quality
example of assurance. The role of students in this continual process is invaluable
how Scotland and during our time in government, webve wor

engagement through a distinctly Scottish approach, which combines a

leads the way : ) )
strong focus on quality enhancement along with a commitment to free

mte.r i , higher educa tion, ensuring an emphasis on student partnership rather

nationally in than consumerism.

student

engagement . In Putting Learners at the Centre 1,1 set out the ambitious steps that we
want to take to achieve our vision for post - 16 education. To achieve
these aims, the Government is committed to working in partnership

with the sector, which is why | am particularly pleased that spargs

agreed to lead on developing Student Partnership Agreements on our
behalf. The guidance which has now been produced shows what can be
done through effec  tive co -operation between students and staff within
the colleges and universities.

Student Partnership Agreements seem to me to address the need to
develop a shared understanding of what an individual and an institution
could expect from one another. spar gs were well placed to develop this
guidance because we understand that giving students a strong voice to
shape their experience of university and college will play a part in

ensuring that all our learners are better educated, more skilled and
ultimately m ore successful.

I now | ook forward to institutions and stude
Scotland using this guidance to work together to produce Student

Partnership Agreements relevant to their individual needs and

requirements. These new agreements will help to maintain and support

effective relationships between the institutions and student bodies and

in turn, further enhance the quality of student engagement throughout

the country ensuring we continue to be a beacon of success for other

countries  to follow. //k/




We believe
that Student
Partnership
Agreements
will be a
useful tool
for
institutions
and
student so
associations
alike.
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Introduction from Eve Lewis, Head of sparqs

Over the past few years, the concept of partnership has emerged as one

of the prominent themes of higher and further education across the UK.

This emergence has happened against a backdrop of a range of policy
developments across the UK, some of which contrast in approach,

stressing more of a consumer relationship with students. However, the
result has been a rich conversation about the nature of the relationship
between students and their institutions.

With this conversation in mind, spargs is happy to launch its Guidance

on the Development and | mplementation of a Student Partnership

Agreement in Universities . We hope that this guidance provides a

tangible and practical activity which can help institutions and st
associations get to grips with what is often a very reflective and

nebulous concept.

Whilst we really do believe that developing and implementing a Student
Partnership Agreement would be beneficial for all colleges and

universities, we recognise that the sectors are currently undergoing a

period of change. In response, we have tried to develop a pro cess which
complements the existing processes of an institution, to codify a

conversation which we know already takes place in many institutions.

We believe that Student Partnership Agreements will be a useful tool for
institutions and sohswlke fheysate a pracscal way ant i
which to talk to the student body as a whole not only about what

enhancement activity is taking place, but also about how they can get

involved in it. This is an important step in helping students to help

shape the qu ality of their education.

At a glance, the sector will be able to see not only how students are
engaged in quality processes throughout Scotland, but also what
students are working on in partnership with their institutions, helping to
foster collaborative ~ work which is so central to the Scottish ethos of
education.

Of course, spargs will always be on hand to offer support to those

institutions planning to develop a Student Partnership Agreement, and
also on any student engagement activity which emerges as a result of

that process.
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About this guidance

This guidance was developed in consultation with a working group made
up of staff and students from the Scottish universities sector.

The guidance is intended to advise universities on the development and
implementation of a Student Partnership Agreement, a new model of
agreement more in keeping with the enhancement - and partnership -
based ethos of education in Scotland, which may be used to help define

and develop the relationship between an institution and its students.

The guidance aims to support institutions an

their discussions around this topic.

Those who contributed to the development of this guidance are acutely
aware of the diversity of universities in Sco tland, and are keen to
emphasise that the recommendations contained within this report are of
an advisory nature. What is appropriate in one institution may not be
appropriate in another, and this guidance is intended to assist any
institutions with their thinking about the development and
implementation of Student Partnership Agreements.
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The higher
education
sector is
committed to
promoting
student
engagement
at all levels
of decision -
making.

The Scottish Context

Student engagement in quality and decision - making

Students in Scotland have enjoyed a prominent role in decision -making
for a long time. Historically Scotland has led the way in student
engagement, as home to some of the f i rst st usdoeiatibns, and a
the position of Lord Rector.

Inlearning andt eaching, student en gagement is now threaded
throughout quality arrangements in both the college and u niversity
sectors in Scotland. In universities, it is integral to the Quality
Enhancement Framework 2 launched in 2003. During the Enhancement
Led Institutional Review (ELIR) process, students contribute to the
Reflective Analysis upon which panels base their review decisions, they
meet in person with panels to give direct feedback, and there is a

student member on the review panel. Students also play a central role
ininternal  subject reviews and sector activities such as the

Enhancement Themes, and they are represented on sector decision -
making groups.  The higher education sector is committed to promoting
student engag ement at all levels of decision -making.

To underpin its commitment to student engagement, the te rtiary
education sector set up student participation in q uality Scotland

(spargs) in 2003, which exists to assist

associations, institutions and other sector bodies to improve the

effe ctiveness of student engagement in quality at course, institutional
and national levels. Sector bodies continue to proactively support and
engage in the work of spargs in this area.

In 2012, the sector jointly launched A Student Engagement Framework

for Scotlan d3. This framework established a shared understanding of

student engagement, with a view to provide clarity to disc ussions

around this topic. Thef  ramework identified five key elements of student
engagement, as well as six features of effective stud  ent engagement. It

al so collated resources which instituti
use to develop their practice regarding these key elements.

At the same time, spargs launched two reports 4 celebrating the distance
that the college and universit y sectors, respectively, have travelled in
terms of student engagement. spargs believes that the development of
Student Partnership Agreements could be the next step for student
engagement, not only capturing the nature of the relationship between
students and their institution, but also providing a practical way in

which to develop that relationship even further.

ons
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Quality E  nhancement

The focus of quality arrangements in S cotland has been shifting from

quality assurance to quality e nhancement for some time. In

universities, the Quality Enhancement Framework was launched in

2003, to reflect  the ways in which Scottish universities now approach

quality. This new framework, the elements of which undergo regular

review, consists of the Enhancement Themes, Enhancement -Led

Institutional Review (ELIR ), Institution -Led Reviews, Public | nformation

and student engagement. Other enhancement events take place

regularly throughout the sectords calendar,

Fora Learning and Teaching Committee or equivalent which leads
partnership enhancement activity within the institution.
to work,
each party : :

What is Partners hip?
must
recognise Partnership implies an equal relationship between two or more bodies
that the working together towards a common purpose, respecting the different
other brings skills, knowledge, experience and capability that each party brings to
to the table the table. Decisions are taken jointly bet ween those organisations, and
something they co -operate to varying degrees in implementing the consequences

of those decisions. In the case of tertiary education, it is an effective

which cannot X ; : L .
working relationship between an institution and its students, as

be.r e individuals and thr  ough its collective representative body, working

without, and towards an educational institution of the highest quality possible.

must value

that This goes far beyond the mere consultation, involvement, or

contribution. representation of students in decision -making. Where partnership
exists, students not only identify areas for enhancement, but they help
to identify ways to carry out that enhancement, as well as helping to
facilitate implementation where possible.
Above all, a true partnership means neither party acts unilaterally.
Rather there is active collaboration between the two. For a partnership
to work, each party must recognise that the other brings to the table

It is hoped something which cannot be done without, and must value that

that SPAs contribution.

will provide a

focus around In this way, a partnership can be seen to be opposed to a transactional

or consumerist relationship. Students actively participate in shaping and

W_hICh i co-producing th eir education, rather than merely receiving it passively.
discussions This includes the effort that students put into their learning in the

can be based classroom, but also the work that students are increasingly doing to

on how shape their experience at the course, departmental, institu tional and
students and national levels.

institutions

R It is hoped that Student Partnership Agreements will provide a focus

aCroSS ground which discussions can be bgsed on how sftud.ent.s and insti'thions
Sootland interact across Scotland. This kind of discussion is likely to facilitate the

continuat ion and enhancement of partnership working, although the
existence of a Student Partnership Agreement does not alone indicate
that a true partnership is in operation.
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There is an exercise included in the attached toolkit (Resource 1: What
is Partnership ?) which may help explore the concept of partnership
within the context of education institutions. This exercise is
recommended before beginning the development of th e Student
Partnership Agreement

What is a Student Partnership Agreement?

Contextand  challenges
A Student Partnership Agreement i sé

Student Partnership Agreements were outlined briefly in the Scottish
Government 6s v i-%6iedunatidn o Scotfands t Putting Learners
at the Centre.  Although many similar documents exist in the UK tertiary
education sector, many in the Scottish sector had felt for some time

that those models fit uncomfortably within the Scottish context of
quality enhancement and student e ngagement, and that transacti onal
models do not necessarily translate very easily onto the Scottish

context. Some institutions in Scotland have opted not to introduce these
documents based on these concerns.

The publication of Chapter B5 of the Quality

Code?® also presents a number of opportunities for universities , some of
which could be met through the implementation of a Student
Partnership Agreement, continui nlgadilghe Scot ti

progress in this area.

The group identified the following challenges and opportunities which
would need to be met in designing a model for the Student Partnership
Agreements. These included:

1. Ensuring that the model helps to facilitate the effective
working relationship between an institution and its students

This was outlined as a key aim of the Student Partnership
Agreements in  Putting Learners at the Centre. The ability of
students to work with their institution, individually and collectively,

to improve their lea  rning experience is crucial to quality
enhancem ent, but no one framework exists by which to ensure that
this relationship is working effectively. The Student Partnership
Agreements couldactasa t ool to help institutions an
associations reflect on the way they interact and how it could be
improved. Whilst the existence of a Student Partnership Agreement
will not necessarily imply that partnership working is in place,
discussing the way in which students and the institution interact

can only be a good thing, and is likely to be conducive to
partnership working.
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Ensuring that the model is primarily a tool for quality
enhancement, not just for quality a ssurance

I n order to be appropriate to the Scottish
Partnership Agreeme nt should be consistent with a quality
enhancement approach. Many existing documents of this type set

out a |ist of studentsé rights and respons
a fairly effective way to articulate the expectations of stud ents and
institutions, it is a quality a ssurance tool T minim um expectations

are laid out for staff and students, and if one party fails to meet

those expectations, the other has a mechanism to complain. It is a
checklist against which ~ to measure current practice. A quality
enhancement tool, on the other hand, might show students how to
work with their institution to improve quality, regardless of the

current level of quality, and might demonstrate to students their

institutions6é6 commitment to continually i m
working.
Assisting institutions to moni tor and review the

effe ctiveness of student engagement

Indicator 7 in Chapter B5 of the new Quality Code suggests that

institutions monitor and review the effectiveness of student

engagement on at least an annual basis, as a point of good

practice. The us efulness of a Student Partnership Agreement is also

compromised if, once agreed, it is not engaged with or updated. It

could be refreshed and redistributed annually to ensure that each

yeards intake of students is familiar with
th e res ponsibility for refreshing the a greement to an institutional

committee might make the document appear to be an institution -

owned document, particularly given the high turnover of student

representatives in many institutions. In order to resolve this

problem, a relativdelfyeodskonut déodleelbfui 't i nto
agreement, so that the document lends itself to regular review.

Refreshing this document could provide a focus for self -reflection

and dialogue on the effectiveness of student engagement, and o)

the Student Partnership Agreement could be built into the

institutional calendar, reflecting important stages in the calendar of

t he st udseociatisnpsuch as the election of officers.

Avoiding a transactional mode |

Members of the group expressed a desire to avoid a transactional

model , which would be at odds with the Sco
which may lead to misinterpretation of the Student Partnership

Agreement as a type of consumer contract. The group decided that

avoiding dividing activit vy between staff and student s will help to

ensure thatthe a greements follow a Partnership model. Instead,

the agreement could reflect and facilitate a community of learning

in which everyone has ownership, and in which all parties work

towards common goals

10



5. Enabling institutions to define and promote the range
opportunities for students to engage in quality processes

of

Indicator 1 of Chapter B5 of the new Quality Code suggests as a
point of good practice that institutions define and promote student
engagement opportunities to students effectively. It would be
opportune to use the Student Partnership Agreements to promote
the range of quality systems open to students, thereby clearly
fulfilling this new indicator of good practice. Some examples of

exi sting models such as Learning Agreements and Charters do not
fulfil this indicator, and our model could take the opportunity to

raise the profile of quality processes in more detail.

Recommended structure for Student Partnership Agreements

Considering the challenges outlined above, the group recommends a
structure of two sections for the Student Partnership Agreements.

Section A is mainly descriptive in nature. It outlines the different ways

in which students can work with staff to bring about chang

ea t the

various different levels of the institution, both individually and

collectively. This could include institutional quality assurance and
enhancement processes, but also s tudent s 0 ssaxiation structures and
processes, and the various ways that the stud e n t ssgociaion works

with the institution to bring about change. This information

promotes

guality processes to students, and defines and enshrines the way in
which students and staff work together in partnership. This section of
the document could also  signpost further information such as the

institutionds student enga

gement strategy,

the institution operates as a community, and highlight important
information which students should know about the institution. It is
unlikely th at this first section would change radically from year to year.

Section B of the a greement is more practical than descriptive. This
section outlines the areas upon which the institution and students will

work together over a given period of time T possibl

y on a rolling basis

or over several years. These areas of work would be agreed jointly
bet ween t he sdoaatioe ant theinstiution, and suggestions
sourced from student feedback mechanisms such as the National

Student Survey, institutional feedb ack process esand s tudent s 6

association policy, as well as institutional informati
plans for learningandt eachi ng, analy

on such as strategic
ses of external e

and recommendations from external quality arrangements.

Importantly, in order to avoid the appearance of a consumer contract,
Section B should preferably avoid dividing activity between institutional

managers and the studentséo

associati on. The

Agreement is not a detailed work plan. Rather, it should outline the

common goals towards which
association will work, in partnership.

the institution

=l
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éit
also be
appropriate
or

convenient

in some
institutions

to identify
planned
enhancement
activity at a
faculty or
college level.

may

The nature of the document will mean that these areas of work are

likely to be at an institutional level,
convenient in some institutions to identify planned enhancement activity
at a faculty or college level. Institutions
encouraged to outline how identified activity
carried out at all levels of the institution. Given that this section

describes work to be done over a period of time, the document has a

short

over. In this way, t

-6bshebf and
he Student Partnership Agreement becomes a

flexible, working document.

but it may also be appropriate or

wi |

and
can be discussed and

need

student so

to be

This model of Student Partnership Agreement addresses each of the
challenges identified above:

=A =4 =8 -8 -9

It aids monitoring of student engagement

It is consist ent with the Scottish ethos of qua
It does not resemble a contract or a consumer rights document
It promotes quality processes to students

It lends itself to regular engagement and review

The development and publication of a Student
Partnership Agreement

It is important

studentséo
the agreement would be informed by evidence, and there woul

that a Student Partnership Agreement is the result of a
negotiation between staff at the institution and students (via the

associ

ati

on

as the col

be a consultation process to engage a wide range of students and staff
in its development.

In order to make the development of the Student Partnership
Agreement as streamlined as possible, participants might consider how

to integrate the consult

ation process into the ordinary workings of the

institution. Consultation with staff might happen through departmental
meetings and the institutional committee cycle. Participants should also
consider in advance the most appropriate opportunities to carry

consultation with students, which might include:

=4 =4 -4 _a_-a_9_9

Surveys

Induction events

Course rep training
Student s 0 ssaciation meetings
Course rep conferences
Staff - student liaison meetings
Academic society events

Once such opportunities have been identified,
appropriate to schedule additional focus groups or other consultation

activity.

it may then also be

revi

lity e nhancement

out

associ

ecti

d ideally

ewed

vV e

ati
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The institutions that have started to develop their Student Partnership
Agreements have chosen to set up a working group to guide the
process. These working groups have typically consisted of members of

staff from relevant areas of the institution, as well as student
representatives. Your spargs contact will also be able to support you
The Student through this process. I f you donét know who
Partnership be reached through the spargs office.
Agreement . . ) .
might be It may take some time for e_ach party to dec@e what |t_ would like to
) take to the table as something that could be included in the Student
signed off Partnership Agreement. The final version of the agreement could be
jointly by the passed through the institutionds committee s
Principal of buy-i n, and studentsod aseamnusideapassioqits mi ght al s
the through their democratic structures. The Student Partnership
institution Agreement might be signed off jointly by the Principal of the institution
S e and the President of the studentsd associati

FesiElent of One way to formally launch the Student Partnership Agreement might

the studengef®re-arrival information once an applicantés
association. is confirmed. The advantage of this approach is that at this stage
entrants are often keen to read any information they can find, and that
during the induction week students are often given a large amount of
information which is difficult to take in. Alternatively , launching the
agreement during the induction week may give staff an opportunity to
engage with the docum  ent, particularly those with a student -facing role,
such as lecturers, who may be charged with introducing the agreement
to students they interact with. This would also allow continuing students
to engage with the agreement at the same time as new students .In
any case, institutions will want to discuss and consider the most
appropriate time to launch the Student Partnership Agreement.

Once a suitable time has been identified, institutions can work

backwards to identify an appropriate time to begin develop ment of the

Student Partnership Agreement. Time might be allowed for any physical

documents to be designed, printed and distributed, for any web pages

to be designed and publicised, for the document to be passed through

the various structures of the instit ution and studentsd associa
for several stages of consultation.

Section A of the Student Partnership Agreement should include a
description of the various oppor tunities students have to engage with
their institution to improve the quality of their education. In order to

It may be ensure that this information is as accurate and inclusive as possible, it

fruitful to may be fruitful to carry out a mapping exercise of engagement

carry out a opportuni ties. Whilst it may be impractical to include a full picture of

mapping student engagement ip a paper version of a Studeqt Partnership ' '

SyeErele o Agreement, it may be desirable to include it
page, and perhaps use the paper version to direct students to wards

engagement

that. We anticipate that the results of such a mapping exercise would

also have uses beyond their inclusion in the Student Partnership

Agreement. There is a resource in the attached toolkit which may be

used to help facilitate such an exercise (Resou rce 5: Using the Student
Learning Experience to map student engagement in learning and
teaching for inclusionin S ection A).

opportunities

13
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This mapping exercise may become a substantial piece of work,

particularly at institutions that have not undertaken such an exercise in
the recent past. For such institutions, it may be appropriate to ca rry out
this exercise, publish S ection A of the Student Partnership Agreement,

and then move on to negotiate the issues to be inc luded in S ection B,
perhaps over the next academ ic year.

In planning the areas for enhancement to be included in S ection B, it
may be appropriate to include the new senior student officers for the
following year once they are elected, given that they will be contributing

to that enhancement. At some i nstitutions this may require their
involvement prior to taking office. The initial stages of development,

such as evidence gathering, might begin in February for an agreement
launched in September. An example timeline is included in the attached
toolkit fo r reference (Resource 3: An example timeline of the

development of the Student Partnership Agreement), as well as a

resource to help identify appro priate topics for inclusion in S ection B
(Resource 6: Identifying areas fo r enhancement for inclusion in S ection
B).

In a number of ways, the Student Partnership Agreement formalises a

conversation which in many cases already takes place between the

senior management of an institution and the senior officers of the

student sd association atnttbkbedbegenmi hg of fith
Student Partnership Agreement formalises this conversation because it

is recorded, agreed to and displayed publicly, because it includes a

section on how students and their institution interact, and also because

this conversatio n is informed by evidence. Types of evidence which

could be used to help inform development of the document are:

9 Student responses to feedback surveys (National Student Survey,
internal surveys, International Student Barometer)

Outcome agreements

Recommen dations from ELIR

Of ficersd6 manifestos

External examinersd reports
Institutional research and policy

A Student Engagement Framework for Scotland

Student s 6 ssa@xiation policy

Annual evaluation data

Institution -led subject or departmental reviews

Issues identified through officer case work/institutional advice
services

Strategic plans (institutional, thematic and departmental)
Priorities identified by institutional committees

Activity in the wider sector (such as Enhancement Themes)
Findings from consulta  tion with students

= =4 -8 _a_8_9_9a_-9a_-5_-2
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During the development of the Student Partnership Agreement, both
parties might consider how to ensure that the agreement is relevant to

all different types of student within the institution. This includes those
students with protected characteristics, but also students with different
modes of study, students articulating from college into university,
international students, part time students, and distance learners.

14
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If a group of students interacts with the institution in a particular way,
this should be included in S ection A of the agreement, and issues facing

different groups of students should be given due

consideration for

inclusion in S ection B. Whilst the high level nature of the document

might enable all students to be included in the one Student Partnership
Agreement, those institutions with both taught and research students

might consider how to most effectively incorporate both groups into the
agreement. Institutions should be mindful of their obligations towards

staff and stu dents with protected characteristics during the

development and implementation of a Student Partnership Agreement.

The institution may be required to undertake an equality impact

assessment on areas of policy and work agreed upon in the Student

Partnership Agreement.

Interactions between Student Partnership
Agreements and other infrastructure

The precise way in which a Student Partnership Agreement interacts
with other infrastructure will depend heavily on the operating practices
of the institution. Ins  ome ways S ection B of a Student Partnership

Agreement might be seen as an accessible student

-facing version of an

annual operational plan, on matters pertinent to students.
Infrastructure such as strategic plans and thematic priorities may feed
into the cr eation of the agreement at the initial stages.

A more difficult issue to resolve may be how work agreed upon in

Section B interacts wit

h

the institutionds a

might simply be allocated to a particular committee or department in

either the institution

or

the studentsédé asso

plan of work for the year. How work is taken forward should be
discussed during the development of the Student Partnership

Agreement.

In the time during which this report has be en discussed and prepared,
institutions and the Scottish Funding Council have been preparing

Outcome Agr eements. We are keen to emphasis

e that we believe that

Student Partnership Agreements are largely separate from Outcome
Agreements. Student Partnership Agreements serve a very different
purpose, as a tool to facilitate the relationship between students and
their institution, as opposed to Outcome Agreements which help
universities to better demonstrate and enhance their contribution to the
public good. Mo re importantly, Student Partnership Agreements would
most effectively be approached in a spirit of enhancement, and we feel
that the kind of rich conversation which is often associated with
enhancement activity may be impacted upon if they were to be

confl ated with  the Outcome Agreements in some way.

Of course, some of the activity identified as part of the Outcome

Agreement may be ap  propriate for inclusion in S

ection B of the Student

Partnership Agreement, particularly if it relates directly to the studen t
experience. This might be suggested and negotiated in the same way as

any other piece of work. It might also be convenient to include a

reference to the Student Partnership Agreement within the Outcome

Agreement.

15



Presenting
the
document
online would
allow for the
use of
interactive
media such
as videos,
and would
also allow
the page to
be modified
to include
updates on
any progress
on the work
outlined in
Section B.

The presentation of a Student Partnersh

ip Agreement

Thought should be given to the format and presentation of the Student
Partnership Agreement. Physical written documents are very easily
distributed, but should be kept short and clear, ideally no m

two or three  pages of information. Clear and measurable aims (or
SMART objective s) for the identified areas for enhancement could be
included either in the Student Partnership Agreement itself or

elsewhere, and this may make it easier to evaluate the progress made

on those areas when it comes to reviewing the Student Partnership

Agree ment. Given the difficulty of including all necessary information in

a hard format which remains accessible and readable for students, it

may be necessary to distribute summaries which signpost a more
comprehensive set of information available elsewhere, p erhaps online.

ore than

Alternativ ely, presenting the document online would allow for the use of
interactive media such as videos, and would also allow the page to be

modified to include updates on any pr ogress on the work outlined in
Section B. This maybeaway t o 6cl ose the feedback
important part of any quality process. This more flexible approach may

also make it easier to use the Student Partnership Agreement during

the training or recruitment of course reps, and may mean that staff and

stu dents are able to input into the consultation online during the
development of the next Student Partnership Agreement. It may also
be appropriate to make the Student Partnership Agreement web page
the home page on the computers
more effective dissemination amongst staff and students.

ptmendute e

Institutions and students?®o
will be presented during its development. All agreements should be
written in a very clear and accessible way.

Carrying out enhancement activity identified in
Section B

The precise way in which work identified in the agreement is
implemented will depend on how the institution functions. In some
institutions work might be allocated to a particular committee or

depa rtment, and in others the Student Partnership Agreement might
feed into the annual planning round. However the work is carried out, it
is important that decisions relating to it are taken in a manner which is
conducive to partnership work.

Itis important  that work relating to the Student Partnership Agreement
does not merely happen at an institutional level, but also filters down

into the various faculties and departments. One way in which this could
happen is that department heads could hold departmental meetings
with staff and students to discuss the Student Partnership Agreement,

how it relates to their activity, and what enhancement work they

themselves might carry out in partnership as part of the agreement.
Communication to this effect could be put t ogether by those formulating
the Student Partnership Agreement. In this way the enhancement work

is led from the top, and owned by everybody.

association

o W
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Reviewing a Student Partnership Agreement

The group recommends that a Student Partnership Agreement is

reviewe d on an occas ional basis in order to update S ection B, and to
ensure that in  formation contained within the a greement is current and
relevant.

Before the Student Partnership Agreement is renewed, institutions could

consider evaluating the progress made o n the priorities identified in

Section B. Carrying out such an evaluation may prove useful in deciding

how many areas of enhancem  ent to prioritise for the next a greement,

how best to go about working on those enhancement areas, and how to

further improve par  tnership work between the institution and the

students6 association. An exercise is includ
help with this evaluation (Resource 8: Evaluating the Student

Partnership Agreement).

Although the participants in the review should be open to changing any
part of the Student Partnership Agreement, in practice it is unlikely that
the descriptive parts of S ection A will change very much over time.
Nevertheless, it may be productive to di scuss the first section of the

agreement in ordert 0 help facilitate partnership work. Carrying out the
exercise in the attached toolkit (Resource 1: What is Partnership?) may
be useful during this stage of the review to establish a joint

interpretation of what is meant by the term
interpretation of partnership is very different to current models, it may
be appropriate to carry out a review of student engagement as part of

the work identified in S ection B.

Updating the second part of the agreement could happen in a similar

manner to i ts initial development. There should be a negotiation

bet ween the studentsdé association officers a
the institution, informed by the evidence sources listed ab ove, with final

signoffbytheP r esi dent of the stude heRidcipdhssoci ati o
Ideally before this time there would be a period of consultation with

students and staff. Section B of th e agreement could consist of three to

five priority areas for enhancement on which the institution and the

student s6 as s ockteetheompartmérdhip. wor

It is important to recognise progress made so far on any areas for

enhancement, and to include references to the evidence sources used,

particularly any evidence given by students such as focus groups or

survey responses. Thisi s anot her way of &éclosing the fe
and helps to show the effectiveness of taking part in quality processes,

giving additional value to those processes.
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Recommendations

We believe that these recommendations may help institutions and

studentsd associations to develop Student Pa
However, we acknowledge the diversity of universities in Scotland, and

are keen to emphasise that the recommendations outlined below are of

an advisory nature. What is appropriate in one institution may not be

appropriate in another, but these recommendations, and the advice and

tools given in the rest of the guidance, may be helpful during the

development and implementation of a Student Partnership Agreement.
We recommend that:

1. Institutions consider using this guidance to discuss developing and
implementing a Student Partnership Agreement.

2. The Student Partnership Agreement is developed in accordance with
the following p rinciples:

1 The Student Partnership Agreement should primarily be a tool
for quality enhancement, not just quality assurance.

1 The agreement should promote the opportunities for students
to engage in quality processes.

1 The agreement should not be a consumer rights document, or a
memorandum of understanding between the institution and the
students6 association.

1 The agreement should provide a tool around which institutions
and studentsd associations can discuss t
students interact.

3. The Student Partnership Agreement follows a broad structure as
follows:
1 Section A describing and promoting the various ways in which
students can work together with their institution, both
collectively and as individuals, and signposting further
information relevant to a student & sole within the institution.
1 Section B outlining areas of work on which the institution and

students6 association will work together
time.
4. The Student Partnership Agreement is developed in consultation w ith

staff and students, and on the basis of a range of evidence.

5. The Student Partnership Agreement is signed off jointly by the
Principal and the President of the students

6. There is a single Student Partnership Agreement for all students, and
that the needs of different groups of students are taken into account
during the development of the a greement. Institutions should be
mindful of their obligations under equality and diversity legislation.

18



. The agreement is written in acc essible language, and in an accessible
format. Physical documents sh ould ideally be no longer than two or
three pages, and web pages should be interactive and relevant in

order to not deter students.

. There is a clear communication and dissemination str ategy to ensure
that all staff and students are aware of the Student Partnership
Agreement.

. The Student Partnership Agreement is reviewed on a regular basis, to
monitor and review the interactions between students and their
institution, and to agree up on joint work for the next agreement.

&

v

19



. .

Guidance on the development
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Participants
should write
down their
thoughts in
order to
articulate
them as
clearly as
possible.

Resource 1: What is partnership?

An exercise to explore the concept of
partnership at your institution

Purpose of the session: 6Partnershipdéd is fast becoming
term in the lexicon of those who work in student engagement and

quality, but it is often used to describe different types of arrangements.

The purpose of this exercise is to help ascertain what is meant by

Opartnershipd, to help you to think about wh
currently in place at your institution, and to consider t he way in which

your institutionds definition of partnership
We recommend that the representatives of the institution and the

students6 association taking a lead on the S
Agreement carry out this exercise befo re starting to put together an

agreement, and before starting the annual renewal process.

The session is aimed at: Staff and students involved in learning and
teaching, particularly in quality and student engagement or student
representation. The exercise can be carried out alone, or in groups.

You will need: Pen and paper. Participants in groups might prefer to
use flipchart paper and markers.

This exercise consists of a series of analogies and reflections describing

the various ways in which it is possible for students to interact with

their institution. Some of these are widely considered partnership

model s, and ot hers ar orseverdl moddisttodbsinpossi bl e f
practice at the same time, and some models are not in practice at any

institutions. After each analogy are a number of questions which

participants are invited to reflect upon and discuss, if appropriate.

Participants should writ e down their thoughts in order to articulate them

as clearly as possible.

Students as customers

The way students interact with their institution is similar to how

customers interact with a supermarket or a car dealership. Even if they

do not pay for their ~ education, they are in effect given vouchers by the
government to spend on their course. Institutions do what is best for

students in order to increase their intake and their income, and in that

way they are run in the interests of students. The more stud ents pay for
their education, the higher standards they will demand.

1) Does this reflect what happens at your institution?

2) What power do consumers have over supermarkets?

3) What consequences might there be of thinking about students in
this way?
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Students as members of a gym

Students interact with their institution like members of a gym. It is not
possible to buy fitness, and in the same way it is not possible to buy an
education. Instead, just as a gym member only gets out as much as
they putin, soa stud  ent must put in hard work in order to achieve.

Students are not 6éempty vesselsd into which
they are active participants in their learning. In this way, students are
partners with their institutions.
1) To what extent does this model accurately describe stude
interactions with your institution?
2)How do studentsdé associations and quality
model?
Students as lobbyists
Decision - making power in institutions is concentrated in senior
managers. Students, and in par ticular students6 associati
make changes to their institution by convincing those with power to
make those changes. Even if all students agree on a change, it does not
happen unless their representatives are able to convince senior
managersth at it dés the right decision.
1) Is a lobbying relationship the same thing as a partnership? If not,
in which ways are they different?
2) If students at your institution wanted to change something, how
would they do it? Are they lobbyists?
Students as stakeholde rs
Students are consulted on decisions that the institution is about to
make. Since those decisions affect students, their views should be taken
into account . I nstitutions make sure that st

and taken seriously.

1) Inthis model, who decides what students should be consulted on?

2) Who shapes the agenda of the institution?
3) What happens if students and senior managers disagree?

Students as members of a golf club

Members of golf clubs have access to the facilities, and agree to abide
by a code of conduct. Often they are also able to vote to decide how
many new members to admit each year, the opening hours of the bar,
and a few other very practical decisions. Students could be said to act in

a similar way. They agree to be part of a lea rning community, abiding

by certain rules, and they are given power to represent themselves to
their institution about things which are in their interests.

1) Does this reflect what currently happens in your institution?
2) What role do staff play in this model ?

o W
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Which of
these
models, or
which
combination
of models, is
preferable to
you? Why?

=l

Students as shareholders

Shareholders in companies, through virtue of having bought shares, are

able to go to an AGM once a year, where the actions of the company

are scrutinised, and where they can elect the board for the coming year.

Inthisway,t hey O6écontrol 6 the company at armds | el
interact with their institution in the same way, choosing who runs the

institution, and setting broad principles by which it is run.

1) What are the advantages and disadvantages of running an
institut ion in this way?

Students as workers in a co - operative enterprise

It is commonplace for studenpsotackesbebérre
their education. Inaco  -operative enterprise, the company is run in a

democratic way by the workers. Practical decisi ons about what the

company does are taken in a democratic manner, and the workers

share the profits made by the company. Decisions taken within tertiary

education institutions could also be taken in a democratic and

decentralised manner by the staff and st udents working as O6co
producersé within it, rather than through a

1) How would you avoid institutional indecision in this system?
2) Should institutions be democratic? Why?

Students as pathfinders and entrepreneurs

Whenstudentsand st udentsdé associations identify a
institution, they set out to meet that need themselves. Examples of this

might include setting up academic student societies or sports clubs,

starting a student letting agency, or Student -Led Teaching Awards. In

this way, they are able to address their own needs independently,

without the institution.

1) Can you think of any examples of this model in operation at your
institution?

2) Is this partnership? Why/why not?

3) To what extent can this model empower students?

Final questions

1) Think of a quality process in your institution such as staff -student
liaison committees or student surveys. Which of these models
most closely reflects  the relationship between the staff and
students involved in that process?

2) Which of these models reflects most closely what currently
happens overall in your institution?

3) Which of these models, or which combination of models, is
preferable to you? Why?

4) If these last two answers are different, what could change at the
institution to move towards your preferred model of partnership?

5  When others in your institution use the 1t
of these models do you think is closest to what they mean? How
can you convince them that your model is better?
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Resource 2:
Example Student Partnership Agreement

The following Student Partnership Agreement is included to provide an
illustration of the two sections of the model, and to help those putting
together an agreement to visualise what they are aiming towards. We
recommend that institutions develop their own Student Partnership

Agreement rather than using this one as an initial basis, and in

particular the presentat  ion of this document is not necessarily a good
example to be followed. Once Student Partnership Agreements are in

place at some institutions, examples of good practice will be included in

the sparqgs resource library, which can be found on the sparqgs websit e.

Fakechester University Student Partnership Agreement

The agreement

The purpose of this agreement is to show students what work is being

done to improve the student experience in partnership between

Fakechester University and Fakechester University Student s6 Associ at
(FUSA) , and to show students how they can get involved in that work.

It does not replace other strategic documents, and students are not

limited by this document I you are actively encouraged to tell us how

we can make your education better in any way!

Our community

Fakechester University and FUSA are proud of the contribution the
college makes to the Fakechester community. Our mission is to develop
skills and personal attributes in our students for the benefit of the whole
community in Fakechester and beyond.

Our student body is central to that mission. Both Fakechester University
and FUSA value the diversity of the student population here and work to
make sure everyone feels welcome and supported. All staff and
students should interact in a way which helps create an inclusive,
pleasant and welcoming environment for everyone.

Students at Fakechester University are represented colle ctively by
FUSA. FUSA represents the views and interests of all students to the
university and othe r decision makers , and works in partnership with the
university to secure the best possible student experience.

Find out more at  http://www.fakechester.ac.uk/ourcommunity
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Partnership
working is
based on the
values of:
openness;
trust and
honesty;
agreed
shared goals
and values;
and regular
communi -
cation
between th e
partners.

What is Partnership?

The terms 'partner' and 'partnership’ are used in a broad sense to

indicate joint working

between students and staff. Partnership working

is based on the values of: openness; trust and honesty; agreed shared
goals and values; and regular communication between the partners. It
is not based on the legal concept of equal responsibility and liabili
rather partnership working recognises that all members in the

partnership have legitimate, but different, perceptions and experiences.
By working together to a common agreed purpose, steps can be taken

that lead to enhancements for all concerned. The t

relationship based on mutual respect between students and staff.

Find out more at

http://www.fakechester.ac.uk/partnership

Student representation

Fakechester University
involved in deci

1 That students are represented by a s

il

We also make sure that
ma k e

regularly with course

The u niversity a n d

representative on all committees relevant to the student

experience.

ty;

erms reflect a mature

recognises the importance of students being
sions at the u niversity and making sure all students
have the best experience possible.

association work together to ensure:

student so

tudent s 06 ssaxiation

That student representatives are supported in their work on these

commi t
effectively.

sur e

Find out more at

tees

and

every course has a course

able to

A

represent

representative to

t h a views anthdirecoutses 6, tutorials, or any other
part of the university experience are listened to and acted upon by staff
where necessary. Course organisers and department heads

http://www.fakechester.ac.uk/studentvoice

should mee t

representatives to discuss any relevant issues.

Students shaping life at the u

Student involvement in

niversity

decision -making is key to creating the best

possible student experience. At Fakechester University there are lots of
ways that students can help shape university life. These include:

f

E R ]

Giving honest, constructive feedback by taking part in feedback

surveys,
available.

Using these same mechanisms to suggest solutions to any
problems you may have experienced.
Speaking to their course organiser or personal tutor directly

Sharin g their opinion with their

Standing to be a course
Student Representative Council.
Taking a motion to the Student Representative Council.

course representative.

focus groups, and other feedback processes which are

representative, or a member of the

25
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The st ud essdciatibn aad its role in the u niversity

Fakechester University als o supports the work of FUSA in making sure
that students are listened to by the university and that student views

have an impact on how the university works.

FUSA consists of:

1 The Student Representative Council, with representatives for each
department

1 The President and Vice President

1 Four Liberation Committees for Women, LGBT, Black and Ethnic
Minority, and Disabled students, respectively.

1 Open forums on Learning and Teaching, Welfare and Community
Campaigning.

Last vy eSadedts Partnership  Agreement

o W

Last year, Fakechester University and FUSA agreed to work together on

the following areas:

tEméhitgh by

1 Variety of assessment methods T we made a lot of progress in
making sure all programmes have a variety of assessment
met hods, reducing theiskmbhseses

1 Feedback on assessment I we made some progress on this

issue, but we recognise that this is an ongoing problem, and have
agreed to continue work in this area over the next year.

9 Library resources I we made changes to our library lending and

subscription policies to increase the number of electronic
resources and improve access to more popular resources.

Using student feedback and existing strategies, Fakechester
University and FUSA have agreed to work together on the
following i  ssues over the coming year. We will undertake
equality impact assessments on any policies which arise from
this work.

Feedback ona ssessment

The university has been making progress in this area, but it is clearly
stil |l an ongoing i s swuee42% lofrstuderdsssaid the
were not satisfied with the feedback they receive on their work, and

46% said that feedback on their work was not prompt. Some subject
areas scored exceptionally in this area, and we will use the experience

in these areas to  inform our work.

Fakechester University and FUSA have agreed

varo6s su

that the un

policy on feedback on assessment T that written individual feedback on

examinations will be provided within four weeks and that a feedback
session with the relevant tutor will be provided 1 may need further
action to enforce across the university. We will aim to improve scores in
this a rea by 10% over the next two years.
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Fakechester
University
and FUSA
also agree
to work
together to
investigate
and address
any issues
arising from
student
feedback as
required
throughout
the vear.

FUSA and the university will work together to:

1 Uncover the reasons for the current problems

1 Remove the obstacles to the full implementation of the feedback
policy, working with staff across the university.

1 Undertake research into what students consider good feedback to

be.

This work will be led by the Learning and Teaching Committee, and
progress will be monitored by seeking student feedback on this issue.

Keep track of our progress at

Employability

http://www.fakechester.ac.uk/feedbac K

A recent external review of Fakechester University recommended that
we strengthen our links with industry. The FUSA officers agree that this
is an important issue, and 76% of students say they chose their course

in order to gain qualifica

tions relevant to their career. We will aim to

increase the number of our students in a graduate d estination by 5%
over the next four  years.

FUSA and the u niversity will work together to ensure all programmes:

1 Enable students to articulate the employabil ity skills developed

through the course.
1 Are relevant to the needs of industry.
1 Provide industrial placements where appropriate.

This work will be led by the Curriculum Committee. Keep track of our
progress at http://www.fakechester.ac.uk/employability

Procrastination
Social media h a s

they find i

become

t di ffi

a mo

cul t

o W

re prominent feature of
lives over the past few years. Anecdotally, many students tell us that

to work because

Facebook, Twitter a nd similar sites. FUSA and the univers ity will work

together to:

1 Carry out a research project to find out how students use social
media and how it affects their work, and identify ways in which
students can avoid procrastination.

1 Launch a campaign to help students use social media without
procrastinating from their work.

This work will be led by FUSA. Keep track of our progress at
http://www.fakechester.ac.uk/procrastination

Overall
Fakechester University

required throughout

Signed Principal
LOGO

and FUSA also agree to work together to
investigate and address any issues arising from student feedback as

the year. Fakechester University agrees to ensure
that FUSA has the support required to fulfil their role, and FUSA agrees

to f ulfil this role, making the student voice heard.

Signed FUSA President
LOGO

theyo
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Resource  3: Anexample timeline

of the development of the Student
Partnership Agreement

Initial discussion on the concept of the Student Partnership
Agreement and planning for its development. Identifying
opportunities within the university calendar to carry out
consultation activity with students.

Resource 1: What i s partnership?®

Period for consultation with staff and students. Discussion at
appropriate committeesvi t hi n t he instit
association. Using existing events and processes to consult
students where possible.
Resource 4: Focus group

New student officers elected. Involved in dissiosis about the
priorities for Section B. Negotiation period begins.
Resources 6 & 7: Areas for inclusion in S ection B

Student Partnership Agreemeapprovel at appropriate
committees within the institution ah s t u dspaation &

Final signoff birincipal and studestd a s s oesidemt.t i (

Design/printing time.
Student Partnership Agreemeimicluded in prearrival
information.

Student Partnership Agreemelatunched in Week 1.
Identified work begins.

Reviewing the Student Partnership Agreement

November

December -
February

March/April

April

May

June

September

November
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Resource 4: A focus group workshop to
hel p studentsd associ
body in the initial stages of the development
of a Student Partnership Agreement

Purpose of the session: To gather the views of a wider group of
students than the senior officers of the stu
accessible way, in order to help them feed into the development of a

Student Partnership Agreement. This might provide some raw anecdotal

ideas which could be used as a starting point in developing the

agreement. It might also create a sense of ownership amongst the

students taking part, and ensure that the agreement is relevant to at

|l east some students6 views. The session coul
with different groups of students, such as students based on different

campuses, students at different levels of learning, or students with

othe r distinguishing characteristics.

The session is aimed at: A group of around ten or fifteen students.
Allow for mor e time with bigger groups. Course reps and faculty reps,
with some experience ofi  nteracting with the institution are ideal.

You will need: Flipchart paper, sticky notes (two different colours), a
prepared visual presentation (optional).

Time: 60 to 90 minutes.

1. Preparation: The first step will be to introduce, briefly and simply,
what a Student Partner shi pstrécuneeanchent i s, ho
why the instituti on a wmidtionthave dedidedient sdé asso
develop one. It may be useful to use a sho rt visual presentation of
three or four  slides, and this will need to be prepared in advance. Be
sure to include an explanation of t he two sections of the  Student
Partnership Agreement (S  ection A describing the various structures
and processes by which students can effect ch ange at their
institution, and S ection B describing the work which the institution
and student s @ssociation agre e to work on together over the next
academic year). Outline too the way you plan to develop the
agreement at your institution. It may also be a good idea to include a
slide laying out the instructions for each of the exercises outlined
below, as wellas a final slide with your contact details and how these
students can get involved in the further development of the
agreement if they want to. Before the session starts, set up the room
with tables arra  nged into clusters, with about four or five students in
each group. It will help move the session along if an experienced rep
is in each group.
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2. Introduction: Introduce yourself and your role in developing the
Student Partnership Agreement. Using your presentation if you chose
to use one, introduce the conc ept of a Student Partnership
Agreement, the two sections, and how it will be developed at your
institution. Th is should take no longer than ten minutes.

3. Exercise 1: Put a piece of flipchart paper and some sticky notes of

one colour (say, green) on each groupbs table, and ask eac
to write on a sticky note the one thing that they would like to change
about their institution, or one problem t ha

institution. This could be to do with the content of their course, the

facilitie s and learning resources at the institution, assessment and
feedback, the teaching methods used on their course, the choice of

courses available, or anything else. Make it clear that these issues
wonot be report e tbcturessc, knd encourage the r m to be
as frank as possible. If they are struggling to think of something,

prompt them by asking about the content of their course, the books

in the library, the number of computers, whether they feel prepared

for empl oyment, what skilifyoshateraeyy 6r e devel op
knowledge of common issues from quality processes such as

institutional surveys, use those to prompt too. Once everyone has
something, have each of them feed back briefly to the rest of the

group, and stick the sticky notes in a column o n the left hand side of
the paper. If someone finishes quickly, ask them to come up with
another. Try to finish this section quickly - the entire exerci  se should

take no longer than ten minutes.

4. Exercise 2: Next, ask the groups to go through each examp le one
by one, and to think of all the different ways in which they could
solve each problem. They should be focusing not just on the solution
itself, but on the different ways they as a student  could go about
making that change. The point is to find out how these students
interact with their institution. Ask them to write these solutions on
the sticky notes of the other colour (say, blue), in as much detail as
possible. This exercise is much mor e difficult, and they will require a
lot of prompting, so wander around the groups and ask them plenty
of questions. Who makes decisions about this issue? How could this
person be influenced? Why does this problem exist? What might be
the reason for doing  things in this way? How might a student
influence this decision? Is there a committee which oversees this
decision? Are students represented on that committee? Can this
issue be solved directly with staff at the institution or will the
studenssogitiomds structures be needed? What re
be needed to solve this problem? How else could this problem be
solved? Put the sticky notes next to the corresponding problem or
issue. Again, have each group feed back to the rest of the group
what they wrote  down, and ask the rest of the group if they have any
other suggestions of how the issue could be addressed, making a
note of these as you go on.

This is the most important exercise of the workshop, and you should
spend as much time on itast ime allows, but at very least forty
minutes, including the time for feeding back and discussion.
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5. Exercise 3: Now ask the students in their groups to rank these
issues in terms of importance. How many students does this affect,
and in how many different departmen ts? How big a problem is this
for the students that it affec ts? This should take less than five

minutes.

6. Concluding the session. Before you finish, itds
the participants and tell them how their contribution is going to be
used to fee d into the development of the Student Partnership
Agreement. Refer back to the two sections that you introduced at the

beginning of the

session. The sol ut

blue sticky notes will help, a mongst other things, to inform S ection A
on how students interact with their institution. The issues written on
the green sticky notes and the priority given to them will help,

amongst other th

ings, to inform the

association mig ht argue should be included in S ection B on what the

institution and

student sdé associati

academic year. Informing the participants of this will help to create a
sense of ownership over the Student Partnership Agreement, and will

also help to create a sense of val

in similar focus groups in the future.

ue around the process of taking part
Give them your contact details,

and if there will be other opportunities for them to be involved in the
development of th e Student Partnership Agreement , let them know
about those. Ensure that you take all the materials from the session

and write them up into a useable form as soon as possible after the

event.

i o

on

i mpor

ns t ha

ssues

agree
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Sometimes
practice is
not the
result of a
conscious
decision, but
instead is a
result of
tradition or
individual
preference.
How can
students
engage with
this practice?

Resource 5: usingt he Student

Learning Experience
engagement in learning and teaching
for inclusion in Section A

to map student

Section A of the Student Partnership Agreement includes a description

of the various formal and informal ways in which students are able to

engage with their instituti on to enhance the quality of their education.

In order to create as accurate a picture as possible, it may be useful to

carry out a mapping exercise of those opportunities, although the

results of the exercise may be too lengthy to include in a paper copy of
the Student Partnership Agreement. This resource is designed to help

facilitate such an exercise, which it is anticipated will be useful far

beyond its inclusion in the Student Partnership Agreement.

The Student Learning Experience is an exercise which forms a part of

sparqsé Course Rep Training. It helps course
learning and teaching is a multi -faceted concept, and to differentiate

learning and teaching from the wider stu dent experience. It identifies

seven elements of learning and teaching: curriculum, learning

resources, learning and teaching processes, assessment and feedback,

progression and achievement, guidance and support, and quality

assurance and enhancement. Some of these elements overlap, but

taken together they help to clarify the various aspects of learning and

teaching.

Practically, mapping student engagement means identifying how

decisions are made about the various aspects of the Student Learning
Experience , and describing how students are engaged in that decision.

In carrying out this exercise it is important to remember t he following:

1 Decisions are often taken at course, departmental and strategic
levels. For instance, whilst decisions about journal descriptions
may be taken within the library, the overall budget for the library
is likely to be set at a more strategic level. It is important to
remember how s tudents are engaged in decision -making at all
levels.

9 Decisions may be taken differently in different parts of the
institution. Whereas one department may make a particular
decision through a discussion at a committe e, in another the
decision might be made by an individual.

1 Sometimes practice is not the result of a conscious decision, but
instead is a result of tradition or individual preference. How can
students engage with this practice?

1 Student engagement may also happen in different ways and to a
greater or lesser extent in different parts of the institution. It is
important to map not only how students should be engaged, but
also whether that engagement happens everywhere, and whether
it happens in the same way i n all parts of the institution.
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1 Whilst the Student Learning Experience categorises various
asp ects of learning and teaching, it may be necessary to extend
this exercise to other aspects of the student experience if the
Student Partnership Agreement is to have a wider scope than
learning and teaching issues. These aspects might include
accommodation, catering and social provisio n.

1 This exercise identifies the opportunities available for students to
engage with their institution to improve the quality of learning and
teaching. It does not evaluate the quality or effectiveness of those

interactions. This evaluation may be a useful piece o fwork to
undertake as part of S ection B of the Student Partnership
Agreement.

It is anticipated that this exercise may well generate questions as well

as answering them, and that the first time the exercise is undertaken,
there may be several gaps in the chart. It may be fruitful to use this as
an opportunity to gather information on this topic.
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Where are decisions
taken? By whom?

Formal student
engagement
mechanisms

Informal student
engagement
mechanisms

Is more information
needed? Who from?

Curriculum

Course content
Handbooks

Study abroad
opportunities
Placements
Optional and
compulsory modules

Learning Resources

Library

IT

VLE

Estates

Classroom resources

Learning and teaching
processes

Contact time
Independent and
group work

Class sizes
Teaching styles
Staff development

Assessment and feedback

Marking criteria
Consistency of
marking

Number and type of
assessments

Choice of assessment
Quality and
promptness of
feedback
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Where are decisions
taken? By whom?

Formal student
engagement
mechanisms

Informal student
engagement
mechanisms

Is more information
needed? Who from?

Progression and
achievement
- The learner journey
-  PDP
- Links between courses

Guidance and support
- Careers advice
- Personal support
- Counselling
- Academic support

Quality Enhancement and
Assurance
- Institution -wide
conversations about
enhancement
- External review
- Institution -led review
- Staff observation
- Survey development
- Interpretation of
student feedback
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Resource 6 : identifying areas fo
enhancement for inclusion in S ection B

Section B of the Student Partnership Agreement should be used to

identify areas upon which the studentsd asso
will work together in partnership, over the coming year. The areas

includedinthissect i on should be negotiated between t
association and management at the institution, which might happen

over a series of meetings. Participants in this process should bear in

mind the following points:

1 The areas should be things which can be work ed on in partnership
bet ween the institution andi stiffing student sé
issues are unlikely to be appropriate!

1 The identified areas should be issues that students recognise as

priorities, not necessarily issues that s
1 The areas should be relevant to a large number of students across

the institution T an issue which affects just one department may

not seem relevant to other students.
1T No area of work i s Ot oongobinggrdasfoo be incl ud

enhancement, such as ass essment and feedback, can be carried
over into subsequent agreements.
1 The areas identified in this section are just the priorities that are

communicated to students Tyou donét have to include e
and thereds nothing stoppi ngothgrou wor ki ng
things, too!

1 Your choice of priorities should be informed by evidence.

Those taking part in putting together the Student Partnership

Agreement, from the institution and from the
should meet together to disc uss what likelosee@n & ectionB.

They should come to this meeting prepared with various sources of

evidence, which may include the following:

9 Student responses to feedback surveys (National Student Survey,
internal surveys, International Student Barometer, etc.)
Recommendations from external review

Of ficersd6 manifestos

External examinersd reports
Institutional research

Student s 06 ssaciation policy

Annual evaluation data

Internal subject or departmental reviews

Issues identified through officer case work/institutional advice
services

Outcome agreements

Strategic plans (institutional, thematic and departmental)

Priorities identified by institutional committees

Activity in the wider sector (such as Enhanceme nt Themes )
Findings from consultation with stu dents

=4 =4 -8 _8_98_a_-9a_-2
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These sources of evidence will indicate areas which may be enhanced

within the institution. Discussing this evidence, the two parties may

negotiate about which areas they think should be prioritised, bearing in

mind the points above about relevance to students. One way in which
this could be done is if each party brought a list of between five to ten
areas. Comparing these two lists should reveal some common ground,

which could be the basis upon which the areas for enhancement are

agreed. Once this  draft list is drawn up, it may be appropriate to consult
with a wider group of students, and with appropriate committees at the
institution, before final agreement, and signoff by the Principal and the
student s6 asresidentt ati on P

37















